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Critical Literacy in University Foreign Language
Teaching

| vana Ronéevié

Abstract: In the era of ‘post-truth’ and acceleratddformation
flows with increasingly populist sources of variousrttent, like
social networks, critical literacy skills are comirmore into focus
in education, as every individual needs to be altte discern
relevant from irrelevant information and to develogn informed
and independent viewpoint on a given topic. The pageals with
the development and assessment of critical literagkills of
teacher education students in Croatia based on tisedssion and
written analysis of online opinion-based texts.
pre-experimental one-group pretest-posttest deswgas used to
assess student critical literacy skills. Results izate significant
improvement in the tested skills when comparing fre-test and
the post-test results. The findings are seen asiacentive for
further research and development of education maats related
to critical literacy.

Index Terms: Critical Literacy, Critical Thinking, Tacher
Education, Foreign Language Teaching

. INTRODUCTION

Critical thinking is one of the most important sKill

students need to obtain in order to cope with amgerd in
the information-driven age described as a ‘textisdéd’
‘post-truth’ era (see ILTLP 2007:10 and Oxford bciaries
online). When considering the ways in which infotima and
knowledge are obtained in today’s society, a canieraised
due to the acceleration of information flows, whitds led to
a more superficial acquisition of knowledge, therrses of
which are predominantly populist in nature. Todasfisdents
are described as digital natives, who are mordylikean
previous generations to consume new informatiorsasial

what to think and how to behave from media soutmes
accepting the information offered to them as madfefact
and are shown what is valued or held as a norhein $ociety
through legitimized representations of behaviothe media
(Jackson 2010:4).

Educators and literacy teachers face a resporgitaifi
helping young citizens develop their critical laey skills and
“tools for noticing — and taking a more informedsjtion on —

The less obvious textual tactics which have equallyni§icant

...influence.” (ILTLP 2007:10). Learners find it hard
distinguish between false knowledge in the form of
downloaded information and actual knowledge, which
involves one’s active reflection on information smes and
involvement in the production of new knowledge. \émsity
students are especially expected to be able totiqoes
received information and their own experiencesoriter to
challenge inequality and be active and indepenttenking
citizens (cf. Shor 1999:7). However, there is aialbs
disharmony between expectations and reality, a=arebers
in the field of critical literacy agree that a largumber of
university students, both undergraduate and graduwsatd
even postgraduate students are not able to regpaially
to the information provided through academic or ia¢exts
and are not independent in developing their owmp@Ents
on given subjects (Ambigapathy P. 2007; Koo et2@ll2;
Kaur/Kaur Sidhu 2014).

In its analytical reading aspect, critical litergglays an
important part in the social construction of peeoups,
culture, family, school setting, neighbours andeotbroups
(Lesley 2004). In addition, the skill of criticaéading and
writing is an integral part of all the soft skiltm the 21st

media. Knowledge has become populist and knowledg@niry job market, which emphasizes communication,

seekers are inundated with content which can pegatlyeir
attempts at staying well-informed and discrimingfiretween
truthful and false information. One mechanism qfing with
such a multitude of information is forming one’sirdpn on
the basis of emotion and personal belief rather thets. This
is actually how Oxford Dictionaries define the ‘powth’

collaboration, problem-solving, democratic citizeips and
digital literacy (European Commission 2006).

The survey presented here was conducted in respmase
increasing need to improve students’ critical &y skills
pertaining to academic and media sources of infoomand
to examine how these skills can be advanced in a

age, namely as one in which “objective facts arss le semester-long literacy course. Results suggesthikaise of

influential in shaping public opinion than appei@®motion
and personal belief”. In the ‘text-saturated’ ‘ptsith’ era
information seekers are continuously bombarded tsitts of
all types, which persuade, position and offer idgw@s in
ways not always made obvious or visible (ILTLP 2Q®j.
The power and destructive influence of popular medkts

and popular discourses is well documented, somg e

examples being the discourses on ‘femininity’, gamnebles,
religion etc., which show that text has a power eagacity to
influence and construct ‘reality’ (ibid.). Young qqale learn
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critical literacy strategies can contribute to gngicant
advancement of students’ skills, increase theiejrehdent
thinking and strengthen their confidence in voicimgrmed
opinions. The introductory part of this paper iidaed by
five sections. Firstly, the concept of criticaéliacy is defined,
whereupon previous research in the field is presk@ind
e{gsearch methodology of the pre-experimental sungey
explained. The presentation of results is accongubby a
discussion and conclusions with suggestions fothéur
research in the field of critical literacy.
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1. DEFINING CRITICAL LITERACY (ILTLP 2007:9-10). Together these roles provide the

The concept of critical literacy is not new in edtien and capability “of responding to the power and comptigsof
is known under different names like critical langea changing social, textual and cultural conditioniid.,10)
awareness, critical social literacy, and criticallyare ~ From the above said, it is evident that an actastigipant
literacy. Despite these variations, there are commdn today’s society requires critical literacy ascare skill
assumptions and goals in all critical literacy medEirstly, ~Without which he or she is unable to act as anpedeently
the concept is based on the idea that languageationchas thinking individual. In Croatia this was acknowledy by
the ability to influence and change the way we Khamd promoting the idea of 21st century literacy, whictludes,
perceive the world around us (Wray 2013: 3). Selyond apart from traditional literacy, the ability to ceawith
language and other communication systems are ssenUfderstanding, communicate, speak foreign languagels

inseparable from culture and society, implying faaguage US€ contemporary information and communication
use is never ,neutral or value-free" (ibid.). Thyrdanalysis
and evaluation are viewed as the central activifesritical
literacy, and lastly, social activism and awarengfssocial
injustice inform most critical literacy conceptbi.). All the
common aspects are present in the idea of criligabcy

technologies (MZOS 2004:13). The aim of literacy
understood in this way is the ability to understahe
occurrences and events related to natural procesmses
society, problem solving, team work, acceptance of
differences and others and the ability of lifelolegrning

from its beginnings, which are rooted in the Deweya(ibid,13). This understanding of literacy is munbre in line
constructivist idea of education. As such, edoceis aimed With the current education needs and its theotetica

at the realization of democratic ideals and thestowtion of
reflective democratic citizens through liberal arésd
practical experience (Dewey 1916).

More recent concepts of critical literacy are faalisn two
main aspects, one being the social component (syggas
social practice), the other multimodality in comruation
(multiliteracies). In view of the former, meaning made
within a specific social context and social int¢i@T
Emphasizing this aspect, Shor (1999:1) views @aiifiteracy
as ,language use that questions the social coistnuaf the
self* and requires the questioning of receivedrimfation and
own experiences in order to challenge inequality @evelop
»an activist citizenry" (ibid. 7). Its task is tchew us how
language shapes us and how we can remake ourti@lvagh
oppositional discourses (ibid.1). In this senstticet literacy
is seen as both “reflective and reflexive: Language and
education are social practices used to criticallghgall social
practices including the social practices of language and
education.” (ibid.1). Brooke (1987:141) drives Shaddeas
further when equating writing to divergent thinkisgd an act
of resistance. For him writing ,involves standingtside the
roles and beliefs offered by a social situation -guestioning
them, searching for new connections, building ideas may
be in conflict with accepted ways of thinking anctig.”

(ibid.).
When focusing on the multimodal aspects
communication, critical literacy is conceptualizeds

‘multiliteracies’. The idea behind this concepttiat ‘literacy’
alone is a narrow model which does not acknowletthge
contemporary needs of individuals inhabiting a mddal
world. In this sense, literacy professionals spedka
“multiply-mediated and multiply ‘modalitied’ world”in
which a “wide range of behaviours, knowledge, artiand
practices [is] required for successful navigatiqi’TLP
2007: 8). Multiplicity of literacy practices is coeptualised

conceptualization presents a first step towardgldging the
said skills among the next generations of students.

1. PREVIOUSRESEARCH

Empirical studies assessing students’ critical rditg
suggest that learners lack independent thinkingsskiong et
al. (2014) studied postgraduate tertiary studetitst century
skills, which included the skills of critical andreative
thinking. They found that respondents possessedagee
critical and creative thinking skills with low swegs in the
willingness to take intellectual risks (ibid.139)ecturers
teaching critical literacy pointed out many defiaees in
their students’critical reading and writing (ibid.)

Kaur and Kaur Sidhu (2014) suggest that poor efitic
literacy skills among Malaysian students are causgd
teacher-centered environment and exam-orientedagidnc
Researchers recognize the need of providing learwéh
contexts with which they can connect their experés in
critical literacy lessons (ibid.). In their analysif the benefits
of applying CLA (Critial Literacy Awareness) strgtes in a
course on language and literacy Koo et al. (20d@)cluded
that the use of such strategies increases studgagement
and strengthens students’ voices.

Albeckay (2014) investigated the effect of students
participation in a Critical Reading Program on the
improvement of their critical reading skills. Hisperimental

ofesearch showed that the majority of the studearticipating

in the program improved their reading sub-skillg ahat
further research was needed to investigate studetéesning
and writing skills (ibid. 180-181). In addition the skills
assessed in previous research, an older study by Fo
(1993:43-44) emphasizes the importance of quesiipni
legitimized cultural and political views and exam
commonplace justifications of social injustice netiag
poverty, racism, homophobia etc. According to himitical
literacy should also analyze conflicts, criticaljkamine
institutional inequities, demonstrate, successfctices of

in the widely used Four Resources Model of I"ter‘rjlc}’esistance, that seeks historical evidence foripitises and

Practices by Luke and Freebody (1997). The mOdemise u

represents the resources needed to be drawn upotianfor
individuals to become effective text producers, stoners
and analysts, citing the four main roles an indreidshould
enact: code breaker, meaning maker, text userestdmnalyst
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and should seek, to reduce the deafeniolgnce
of inequality*.

Published By:
Blue Eyes Intelligence Engineering
& Sciences Publication Pvt. Ltd.



International Journal of M anagement and Humanities (IJMH)

IV. RESEARCH METHODOLOGY

The study was designed as pre-experimental onepgro{?

pretest-posttest involving 26 students: 14 studemtslled in
the third year of the integrated five-year univigrsstudy
program in Primary Teaching with German Languagthé

academic session 2015/2016 and 12 students from IWE
academic session 2016/2017 at the Faculty of TeacH

Education (University of Zagreb). There were 23 dérand
3 male students in the sample. All the studenthénsample
were Croatian native speakers fluent in Germanuagg (B2
level of the Common European Framework of Referdace
Languages). As all the students were enrolledénGlerman
language teaching program, the lessons were detivand
discussions led in German. Students were exposexqtital
literacy lessons and discussions in the scopeatdisses per
week during the 15-week-long spring term. Skillsrave
assessed on the basis of German language textte YNai
lessons were delivered in German, students wereueaged
to use their first language (Croatian) in the testphase if
they so preferred, in order to avoid the interfeeerof
language skills in the assessment of student$sgelrtaining
to expressing their opinion. This approach enalladore
accurate assessment and better insights into sttlieking
processes.

The texts used in the assessment were two opiraeaeb
news articles from the online version of the Germaekly
magazineDie Zeit A text on minority quotas in art, ,Die
Kunst braucht eine Quote* (,Art Needs a Quota“)Mgrie
Schmidt Zeit Online,2016) was delivered at pre-test, and
text on the role of women in the Catholic churcWjir, sind
mehr als Deko“ (,We Are More Than Decoration
Christina Rietz Zeit Online,2016) was used in the post-tes
phase.

Pre-test and post-test were conducted with theicgin
of the rubric tool (Sandretto with Klenner, 2014 Yo focus
group 45-minute-sessions for each testing phaseteRt was
conducted at the beginning of the spring term (Mpwand
post-test at its end (June). At the beginning afhetest
session students were given copies of the news, texiich
they were instructed to read individually in 15+Rhutes. In
the second step unfamiliar words were explainger afhich
the students were asked to fill out a worksheetainimg
questions related to the five criteria from therititool: links

‘) by
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choices of topic or representation and the wayshich the
xt influences their own awareness, without pramgd
assistance from the teacher. Tithentifiessection referred to
a student’s ability to only list or name the ocemges in
guestion, without being able to provide explanati@nd
ithout active participation in further discussioithe
gstifiessection referred to situations in which a studeas w
able to provide explanations when prompted. Stisden
assessed asindependent were completely able to
independently provide information in the discussiand
participate without prompts from the teacher.

Following the worksheet assignment a discussionleas
on the aspects of the topic in the text and stieasponses
were assessed on the basis of the rubric crit&tia. final
assignment was in the form of a written essay iickvithe
main ideas of the given text were reproduced amcheented
on. The essays were written in students’ first lsug,
Croatian, in order to assure that the criticalingitskills were
ascertained without the interference of limited glamge
proficiency. The aim of this research was not tgeas
students’ foreign language skills, but their cetiditeracy
skills based on the information consumed from fymei
language sources and it was predicted that writirgforeign
language would limit students’ expression abilitesl lead to
lower scores than would be the case when writirtgeir first
language. Skills were assessed on a 5-point sdale (
unsatisfactory, 5 — excellgnin relation to the following:
understanding of the topic (UND), context (CTXT),
&goherence (COH), use of methods (ME®HY viewpoints
offered (VWP) (cf. Hounsell 1995: 60). In order to
demonstrate thenderstandingf the topic, a student needed
{fo provide connections between the issues discussednd
give comments from personal experience or the wanddind
them. In terms otontextit was expected from students to
provide some background information and reasons tivay
topic was discusse@oherencavas related to the structure of
the text and the connections between the main .idéesuse
of methodsentailed the ability to identify the structural
elements of the main and supporting arguments.|Iirit
was assessed whether students were able to prowiltigle
viewpointsand discuss the topic from different perspectives.

V. RESULTSAND DISCUSSION

(LNK), viewpoints (VWP), inclusion/exclusion (INJEX  Results of the study indicate positive outcomeselation
representation (REPand influence (INFL)(cf. Sandretto to student progress in critical literacy and ardime with

with Klenner 2011:139).Links refer to the ability of previous research (see Albeckay 2014; Fong et @Gil42
recognizing connections between text and personghur/Kaur Sidhu 2014; Koo et al. 2012; Roncevic @01
experience or knowledg@jewpointsare related to making  In view of students' ability to providanks (LNK) between
sense of information by reflecting on multiple psiof view the text and their personal experiences only 158earh were
presented or missing from the text; tinelusion/exclusion able to do sandependentlyin the pre-test phase (Table 1).
criterion involves the ability of identifying incéion or There was significant improvement in this abili&g, 38% of
exclusion occurrences of social groups or indivisluthe students demonstrated independence in establishing
ways in which this is made possible and the paénticonnections between the text and their experiesiggsst-test
implications; representation relates to the ability of (Table 2). Many students (35%) were ablgustify the links
recognizing the choices of message producers in tireterms of giving explanations and debating onttpc at
representation of topics or people, d@nfluencerelates to initial testing. In this respect an improvementldf® was
expressing awareness of how texts influence ohelsghts observed, as more students were able to providargons

and actions (ibid.). Performance level in the rolidol was of their comments at post-test (46%).

assessed on a 4-point scale:with support, 2- identifies,
3-justifies and 4- independefibid.). The lowest value was
assigned if a student was not able to independesttiygnize
the links, viewpoints, inclusion or exclusion oaeurces,
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Furthermore, in the initial stage the majority afidents
were only able tadentify the major ideas from the text
without justifying the connections between them%Zand
8% of them needed support in this task. At podtttese was
a significant decline in the number of students the

Foreign Language Teaching

Regarding the students who were unable to parteipa
independently and needed some teacher input, tlere
12% of such respondents at pre-test and 8% attpstst-
which indicates significant improvement of thislkki

The skill of identifying and reflecting on the wayswhich

identifiessection (15%), which can be explained by theipegple and topics areepresented (REP)s not easy for

improvement in the skill of establishing links betm ideas.
As a result, more students were assigned higheregaht
post-test, because they were either able to didbestopic
independently or could give justified explanatioktence,
there were fewer of them in the lower two sectifdsntifies
andsuppor}. Finally, while two students needsdpportin

establishing links between the text and persoraéeence at
pre-test (8%), only one needed such support aitpestlt can
be concluded that the skill of establishing linkvireen the

students to obtain and it takes time develop. énltbginning
only two students were able to usendependently{8%), but
this was significantly improved and there were 28%
students who were able to discuss the issue oéseptation
independently at post-test (Tables 1 and 2). A ifsogmt
number of students (31%) could giustifiedexplanations of
the ways in which people and topics were representen
assessed at pre-test. Interestingly, at posthisspercentage

analyzed text and the readers’ own experiences afgclined by 8%, which shows that many students i

knowledge was significantly improved in the semekiag
literacy course.
In relation to identifying multipleviewpoints (VWP) a

initially needed teacher’s prompts, became morepeddent
at discussing the ways of representation by the afnithe
course. Hence, they contributed to the percentagehie

small number of students (8%) were able to do godependenportion of respondents at post-test. At the same
independentlyand discuss various perspectives on their owifime, the number of students who were only ablkstsome

in the pre-test phase (Table 1). This was signifiga
improved during the course, as the post-test sholatB1%
of students could independently discuss variousitpodf
view (Table 2). Those who were less independent
discussing, but were able jiastify their contributions in the
discussion and give explanations were assignednéne
highest value. Most students at pre-test (42%) vieréhe

justifiessection, and in this respect the result remained th

same at post-test (42%). In addition, the samebeurof
learners (42%) were only able tdentify or list multiple
viewpoints without justifying them at pre-test, bthis
percentage was significantly lower (19%) at pest:t These
results signify an improvement, because a decreanske
number of students with lower scores coincides wdth
increase in the number of higher-scored studenthi® skill.
Finally, only two students needeslipport in identifying
multiple viewpoints at pre-test and one still nekde
improvement at post-test.

The aspect oinclusion and exclusion (IN/EX)refers to
occurrences of inclusion or exclusion of social up® or
individuals in the text and students’ ability ofcognizing
them. This is a complex skill that requires studé¢atobserve
the situation given in the text from multiple pesspves.
Results of the post-test in comparison to thetpseéshow
significant improvement of this skill. Few studerftc%)
were able to identify aniddependentlyliscuss the incidences
of inclusion or exclusion at pre-test (Table 1)eTtumber of
those who were able to do so independently at tesstwas
significantly greater, with 31% of students mastegihis skill
(Table 2). At pre-test many students (35%) were &djustify
their contributions in the discussion and this nanfemained
stable, as 38% of students demonstrated thisatkiibst-test.
Most students (42%) were initially only able tdentify
occurrences of inclusion and exclusion without ekphg
them, but in this section there were fewer studanpost-test
(19%). This proves that students’ skill in discogsi
incidences of inclusion or exclusion of social gysuor
people was improved and the majority of them wdrle &0
actively participate in the discussion in the finahase.

Retrieval Number: A0170033118

ways of representation, but could not provide axglions,
did not significantly change, with 46% of them a¢{pest and
50% at post-test. Lastly, a small number of stuslevgre
iwhable to reflect on the ways in which people aypics are
represented (15%), and in this section improveroeuald be

observed as the number of those students decreased

significantly at post-test (4%).

Table 1. Reading and Discussing: Pre-test

LNK VWP IN/JEX REP INFL
Indep. 15 8 12 8 8
Justif. 35 42 35 31 31
Identif. 46 42 42 46 50
Supp. 8 8 12 15 8

Table 2. Reading and Discussing: Post-test

LNK VWP IN/JEX REP INFL
Indep.. 38 31 31 23 27
Justif. 46 42 38 23 46
Identif. 15 23 19 50 23
Supp. 4 4 8 4 4

The last skill observed in the reading and discigssection
was students’ ability to express their awarenestiaf a
given textinfluences (INFL) their thoughts and opinions.
This skill, too, is quite complex and acquired gralty, as
students continuously need to be reminded to obstre
presented content from various viewpoints and tesicker
different, possibly conflicting interests of thegpée or social
groups included in the issue at hand. Only 2 stisdé396)
were able toindependentlyrecognize and discuss the
influence the text might have on their thoughts antions
(Table 1). Improvement was evident at post-tes® 2% of
students could express their opinions independdiitiyple
2).
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Furthermore, many students were able to projidéfied good and 3 good for context was stable in both testing
explanations during the discussion (31%) and teisgntage phases. There were 15% of students at pre-tesp@stetest
was significantly increased at post-test (46%). Msdents phase whose skills in providing context were asskasvery
were only able tdist how the text could influence their good A significantly large number of students (35%)reve
opinions and actions (50%) and this number wasaedlby assigned the valugood(3) for context in the beginning and
half at post-test (23%), signifying that many siseébecame 3194 of them acquired the same result at post-Witen
more skilled in expressing critical viewpoints Hetfinal - pserying the percentages for lower values, tident that at
testing phase. Finally, few students needed teqmitenpts gt test there were fewer students who demoasitfimited
andsupportto come to conclusions about how the texts COUIQontext-writing skills in comparison to the numbrsuch

) o o
wz:earllgs (';rlf/irgu?ss ;za::irs()fi@mggﬁﬁfg&igt in Mg:r; students at pre-test. While 27% of students wesesagd as
' y I satisfactoryin their context-writing skills at pre-test, this

ost-test.
P The findings show that the majority of studentsrirthis percentage was decreased by 8% at post-test antheudo
0 ) -
study are not yet independent critical thinkers atildl lack 193" Furthﬁrmore, in the beglnnllng phase ltheredwﬁ
the confidence in developing their independent joeligt and students whose context was written poorly and t s

in questioning the viewpoint of the author. FurthepeeoIed Improvement at post-test.

improvement can be made in all the five assesseasanf Graph 1. Critical Literacy Skills: Writing (Pre-test)
critical literacy, especially in the skill of refiing on
different viewpoints, recognizing how different pens or | 4
groups are represented, and on the ways in whiexteor
media item influences, challenges and changes rmtud
thinking.

In the assessment of studemiriting skills, each | 25 |
demonstrated skill was graded on a scale from4, teith 5
signifying an outstanding arfdan insufficient ability in one
of the analyzed aspectsinderstanding (UND), context | 15
(CTXT), coherence (COH), methodology (METHhd
viewpoints (VWR)In order to demonstrate thaederstanding
of the topic, a student needed to provide connestitween | °
the issues discussed and their personal experiéiiben a
assessing context it was expected that background
information would be provided in the written texidathat
students could give reasons why the topic was désli For
a text to becoherent a student needed to structure the  Graph2 Critical Literacy Skills: Writing (Post-test)
introduction, main arguments and the conclusioncamhect
the main ideas in a logical fashiaddethodsreferred to the | 4
ability of identifying the structural elements detmain and | ;- |
supporting argumentsYiewpoints pertained to students’
ability of observing the topic from different peespives and
explaining these viewpoints. 25

In the initial testing 19% of students demonstrated
outstanding ability in understanding (UND) the topic
(Graphs 1 and 2). This result was later improved &b, with | 15 |
35% of students demonstrating outstanding undedstgrat | ., |
post-test (Graph 2). Furthermore, 19% of studehtsved
very good (4) and 35%good (3)understanding at pre-test.
The numbers of students in these groups remaimeithsiat 0
post-test, with 19% of them showingry goocand 31%good
understanding of the topic. Furthermore, in théadhtesting
19% of students achieved onlgatisfactory marks in Writing coherently (COH)is a great challenge for most
understanding and 8% failed to understand the wgiectly students and research results confirm this. Irirtiiel stage
(Graph 1). Post-test results indicate improvemétitis skill, most students demonstrated limited proficiency iiting
with 12% of students obtaining a satisfactory mamk coherently, with only 8% getting amxcellent mark for
understanding and only 4% of them demonstratidgriaito coherence (Graph 1). At post-test improvement was
understand the topic (Graph 2). significant, as 19% of students demonstrated aellextt skill

In view of students’ ability to provideontext(CTXT) in  of writing coherently (Graph 2). The number of snth
their texts, results show improvement in comparisetween receivingvery goodandgoodmarks remained stable at pre-
the initial and the final phase. Few students dnitiitial phase and post-test:
(12%) were=xcellenin this skill (Graph 1) and a significantly
higher number (27%) demonstrated such abilitigzoat-test
(Graph 2). The number of students obtaining markeedy
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15% of students were assessed/@y goodat both pre-
and post-test, and the percentage @mod coherence
remained at 35%. A decrease in the number of stadeith

areas of writing, and special attention should ivergto the
use of methods and the practice of coherent writhog also
to the discussion on various viewpoints and peitsgecon a

low grades in terms of coherence was noted, indigat given topic.

improvement of this skill, which resulted in anriease in the

Limitations of this study pertain to its pre-expeental

number of students graded highly and a decreastein nature and limited scope, for which reason it camged as a

number of students with lower grades for this skilhile

foundation for longitudinal and more broadly scoptutlies

31% of students receiveshtisfactorymarks at pre-test, only with control groups and teams of assessors. Intiaddithe

23% of them were assessed saisfactoryin view of

results of this study can be used as feedbackhéoctitical

coherenceat post-test. Also, 12% of students failed tditeracy teacher and as a resource which can helpetacher

demonstrate coherence, and at post-test this gageemwas
reduced to 8%.
Another assessed skill pertained to utilizing appiate

set goals in a critical literacy course. For furthesearch it
would be interesting to compare the results forrees
delivered in respondents’ first language and inlEhgas a

methods (METH) Identifying the structural elements of thesecond or foreign language.
main and supporting arguments is a demanding tesk f

students and very few were able to do so quite imethe
beginning. Only 8% of students were assessexkeallentin
this skill at pre-test and the same percentagéudiesits was

VI. CONCLUSION

The main aim of this paper was to contribute to the
discussion on the role of critical literacy in edtion and to

assessed agery goodat pre-test (Graph 1). The number ofsee how the skills in this domain of study can &estbped in

students who excelled at this skill at post-teghigicantly
increased, with the percentage rising by 11% anduating

a critical literacy university course. One of theshimportant
skills of students in the information-driven agéhigsking and

to 19% (Graph 2). The same was noted for studehts Wreflecting on information critically, but in thedgt-truth’ era
showedvery goodutilization of appropriate methods, as 15%nowledge is acquired through populist sources and
of them werevery goodat post-test. The number of studentknowledge seekers face obstacles in discerning eestw

who were in the middle, i.e. their mark wgsod, remained
constant: 38% of them demonstratgdod utilization of

appropriate methods at both pre- and post-test.dwgment
was evident with the decrease in the number ofestisd
receiving lower grades in this skill: while 27% damstrated

information of high and low value in vast and aecaled
information flows. Research results indicate thattmued
development of critical literacy can be of greahdfé to
students and that it is necessary for teacherkisnfield to
continue improving their teaching strategies arskessment

satisfactoryand 19% unsatisfactory performance at pre-teshols in accordance with the demands of multilicés.

only 15% were satisfactory and 12% unsatisfactory at
post-test.

The final skill assessed in students’ writing wae ability
to identify and reflect on multipleiewpoints (VWP)in the
written text. Improvement of this skill was idergi as the
number of students with higher grades increasedevthe
number of those showing limited skill developmeetitased
at post-test. At pre-test, 15% of students wexeellent in
providing multiple viewpoints and many more excelé this
skill at post-test (31%; Graph 1). The number oflents who

The implications of this study for the readinesstatients
to participate in society as independent thinkiitigens and
as future teachers show that more can be done iscttpe of
their university program. It is essential for teaichto engage
learners in meaningful learning experiences whithHead to
their greater independence in critical thinkingruStured
guidance is indispensable for the advancementunfests’
literacy skills and their stronger critical engagemwhen
dealing with texts and analyzing mediated forms of
information.

werevery goodremained constant, with 15% at pre-test and Literacy teachers are faced with a very challengmsg of

19% at post-test (Graph 2). The remaining thredeygaoups

guiding students through tremendously complex mees of

showed a decrease in student number at post-tégformation analysis and are responsible for tezghhem

corresponding to an increase in the number of bgteded
students for this skill (i.eexcellentand very good).While
there were 38% of students who wegeod at providing
multiple viewpoints at pre-test, 27% of them wegeaod at
post-test. A significant decrease was also notedhie two
lower-graded groups, with the number
demonstrating satisfactory skill in providing multiple
viewpoints dropping from 27% at pre-test to 19%a@st-test.
While there were two students (8%) who failed
demonstrate multiple viewpoints at pre-test, omg &ailed to
do so at post-test.

The findings show that the majority of studentgfrthis
study still need significant improvement in theiitimg skills
and lack the confidence in developing their indejgen
judgment and in questioning the viewpoint of thehau
Further improvement can be made in all the fiveesssd
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that knowing involves more than passively downlogdi
information. In order for a learner to become arivac
consumer and producer of knowledge, teachers oesbign
them projects where information is gathered anduated,

and its sources are reflected on. When prevailiegds go

of studentdgainst the use of reason and appeal to emotiopensdnal

belief as opinion-shaping foundations, educatoxe teavery
serious task of helping students choose how td i what
o reflect on, to use evidence and challenge their beliefs
and opinions. By teaching students how to criticadflect on
and question mainstream opinions, teachers wilgmethem
for active and meaningful participation in this istg
characterized by information and knowledge.
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